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Introduction 
 

Early Childhood Development (ECD) is a priority area within the South African context 
and is supported by legislation, national policies and strategies. The development of 
babies, toddlers and young children forms the most critical foundation of further 
development into childhood and adulthood. There is thus a vast need for ECD services, 
and it is critical that the field should be served by competent practitioners. In order to 
meet the needs at ECD level, it is important to be able to identify and recognise 
competent ECD practitioners who are able to work in a variety of ECD contexts. This 
learning area will provide a means to give recognition to students at an entry level, thus 
making it possible for them to increase their employment prospects, and at the same 
time provide the field with basically-qualified practitioners. 
 
It gives students access to the Further Education and Training Certificate: Early 
Childhood Development (NLRD 58761) at NQF Level 4. 
 
With this learning area, potential job seekers in ECD should have a head start on other 
job applicants. 
 
Alternatively, students can establish themselves as ECD practitioners in their own, 
subsidised ECD centres. Addendum 1 to this document provides guidance for students 
in this process.  Students must be mindful of the legal and regulatory requirements for 
establishing ECD centres.  
 
This learning area is intended for practitioners who work, or intend to work with 
babies, toddlers and young children in a range of environments, including community 
gatherings, homes, institutional environments such as prisons, children's homes, 
hospitals, informal workplaces, places where groups of children are temporarily cared 
for and entertained such as shopping centres, gyms, clinics, places of religious worship 
and Early Childhood Development (ECD) centres. The environments could be indoor 
and/or outdoor.  
 
Although the stages referred to in this learning area are not intended to be rigid, the 
following stages are identified, with broad overlapping margins as follows: 
 

 Babies: birth up to 12 months.  
 Toddlers: 12 to 30 months.  
 Young children: 30 months to 5 years.  

 

The learning area is structured around four themes that will give a student basic 
knowledge, skills and the requisite attitudes and values required by an ECD 
practitioner. 
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There are no co-requisite or pre-requisite learning areas necessary for this learning 
area. 
 

Aims 
 

1. Provide a worthwhile educational experience for adult students to enable them to:   
1.1. understand child development – cognitive and language, creative, emotional, 

physical and social; 
1.2. interact and communicate with babies, toddlers and young children; 
1.3. apply knowledge of the Children’s Rights Charter and the Children’s Act of 

2005;   
1.4. Identify when to access children’s welfare needs and report appropriately to 

relevant people or institutions to acquire that help. 
 

2. Develop thinking and process skills that enable students to: 
2.1. provide a range of activities for babies, toddlers and young children; 
2.2. provide and care for equipment for this range of activities; 
2.3. promote effective communication with children and adults, both verbally and 

in writing; 
2.4. promote critical thinking and self-reflection. 

 
3. Develop attitudes necessary for childcare such as: 

3.1. love of learning;  
3.2. passion for caring appropriately for children; 
3.3. nurturing  
3.4. patience; 
3.5. perseverance; 
3.6. respect of differences; 
3.7. creativity;  
3.8. flexibility. 
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Exit-Level Outcomes 
 
By the end of this course students should be able to: 
1. understand and use subject-specific knowledge with regard to: 

1.1. child care and development facts and concepts; 
1.2. child care and development vocabulary, terminology and discourse; 
1.3. creating provision of an appropriate supportive and caring environment for the 

care of babies, toddlers and young children. 
 

2. know and apply specific skills, namely: 
2.1. collect, organise, synthesise information in order to develop child care abilities;  
2.2. collect, organise, analyse and synthesise information from a variety of sources 

to create reports about babies, toddlers and young children; 
2.3. communicate effectively with co-workers, children, their families / caregivers, 

community members and stakeholders using visual materials and language 
skills, mainly verbal but also in writing; 

2.4. identify and solve a variety of problems showing that responsible decisions have 
been made based on knowledge of early childhood development and teaching 
practices; 

2.5. develop basic administrative skills;   
2.6. critically evaluate own performance. 

 
3. understand, adopt and apply the values related to child care, namely: 

3.1. use knowledge effectively and critically, showing responsibility for the health 
and safety of babies, toddlers and young children and towards the environment; 

3.2. organise and manage oneself and one’s activities responsibly to effectively 
manage activities that meet the needs of babies, toddlers and young children; 

3.3. work cooperatively as a member of a teaching team and with family members / 
caregivers and the community in supporting early childhood development; 

3.4. show an awareness of anti-bias and culture-fair attitudes, values and practices 
in interactions with children, parents / caregivers and the community at large; 

3.5. demonstrate an understanding of the holistic and integrated nature of child 
development and the interaction between home, school and the community in 
supporting children’s learning and development; 

3.6. explore career and entrepreneurial opportunities in the provision of child care.  
 

These Exit-Level Outcomes cannot all be precisely specified in the curriculum content 
because questions testing such skills may be based on novel contexts or information 
that are unfamiliar to the candidate. In answering such questions, candidates are 
required to use principles and concepts that are within the curriculum and apply them 
in a logical, reasoned or deductive manner to a novel situation. 
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Scheme of Assessment 

1. While Continuous Assessment is important in promoting learning and 
understanding in students, it will not form part of the student’s assessment.   

2. Students’ final assessment mark will be based on one final WRITTEN examination of 
THREE hours and a PRACTICAL assessment conducted in a crèche / ECD centre.  

3. The total marks will be allocated as follows: 
 written examination:     240 
 practical assessment:      60 
 TOTAL:                             300 

 

Taxonomy and Weighting of Exit-Level Outcomes 

The approximate mark allocation for the four themes in the written examination, based 
on the teaching / learning time is: 

Theme Mark 
allocation 

1. Child development  60 

2. Interact and communicate with babies, toddlers and young children  90 

3. Preparing an environment for babies, toddlers and young children  48 

4. Maintaining records and giving reports about babies, toddlers and 
young children  

42 

TOTAL MARKS 240 

 

This assessment guideline for the final examination paper uses Bloom’s Taxonomy of 
Cognitive Levels (2001). The approximate weighting of the grouped cognitive levels for 
the overall final examination paper is as follows:  
 

 Bloom’s Cognitive Levels 
(2001) 

Weighting 

Level 1 Remembering 
33⅓ %  

Level2 Understanding 

Level 3 Applying 
33⅓ % 

Level 4 Analysing 

Level 5 Evaluating 
33⅓ % 

Level 6 Creating 

 

Structure of the Written Examination Paper 
The four themes should be covered across the whole paper according to the mark 
allocations suggested above.  
 
Bloom’s cognitive levels should be covered across both Sections of the paper according 
to the weightings suggested above.  
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There should be a spread of difficulty across both Sections of the paper with 20% of the 
mark allocation rated as “difficult”, 30% as “moderate” and 50% as “easy”. 
 
Section A: Objective Questions  
This section will cover the entire syllabus in the form of objective questions (Multiple 
choice, fill in the blanks, choose from the brackets, matching, true/false, short 
sentences) 
 
Section A will account for 80 marks.  
 
Section B:  
This section will cover the entire syllabus in the form of short and extended responses.  
6 questions made up from short questions or short paragraphs  (6 x 10 = 60 marks) 
 
Section B will account for 60 marks.  
 
Section C: 
A question with short questions, constructed response questions and extended writing 
– focus:  the child e.g. managing problem/s with a child or children. The extended 
writing will not count for more than 30 marks. 
A question requiring short questions, constructed response questions and extended 
writing – focus: the environment e.g. managing a crèche / ECD centre . The extended 
writing will not count for more than 30 marks. 
(2 x 50 = 100 marks) 
 
Section C will account for 100 marks.  
 
Questions should require of students to integrate different parts of the syllabus applied 
to a problem / situation / case study in which students analyse / interpret stimulus 
material. 
 
Questions should require students to: 

 reason; 
 translate from verbal to symbolic and vice versa; 
 compare and contrast; 
 identify causal relationships; 
 express an argument; 
 communicate clearly. 

 
 
Summary for written paper:  
Section A: 80 marks      
Section B: 60 marks  
Section C:  100 marks 
TOTAL MARKS 240 
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Structure of the Practical Assessment  
 

This will be assessed by the student’s lecturer and/or the head of the centre, using a 
template provided by the examining authority, in a crèche / ECD centre. Two weeks of 
the year have been set aside for preparation and practical assessment. 

 

The assessment will require the student to complete a logbook in which his/her 
demonstration of practical competence is recorded, giving date, time and the 
assessment.  Three themes are covered in the practical work assessment: 

1. Interact and communicate with babies, toddlers and young children 
2. Prepare an environment for babies, toddlers and young children   
3. Maintaining records and giving reports about babies, toddlers and young 

children  

 

Note: should the crèche / ECD centre not accommodate children of all ages, the practical 
work may need to focus on children of the age groups that are available. The specific 
circumstances at the crèche / ECD centre must be noted in the student’s logbook. 

 

The practical assessment will be based on the following 14 Outcomes, all taken from the 
curriculum. Students will prepare for all 14 outcomes. The assessment is out of a total of 
60.   

 

Learning Outcomes: 

Students should be able to:    

1. demonstrate how to wash, bathe and dress babies and toddlers in a gentle 
and safe manner; 

 
2. demonstrate how to supervise young children while washing and when and 

how to provide assistance; 
 
3. demonstrate how to carry and handle babies and toddlers in such a manner 

as to create feelings of security and positive interactions between adult and 
child; 

 
4. demonstrate how to change nappies in a hygienic manner; 
 
5. demonstrate activities, both inside and outside, that support the 

development of children’s physical, social, emotional, intellectual, language 
and creative growth – developmentally appropriate for babies, toddlers and 
young children; 

 
6. plan, for an ECD setting, one week’s varied activities for children at a 

particular stage (babies / toddlers / young children) sufficient for the whole 
group and for individual children catering for children’s special needs, 
appropriate to the context in which they are being assessed; 
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7. manufacture two safe pieces of equipment or learning resources from 
recycled materials and demonstrate their use in an ECD setting; 

 

8. demonstrate the tidying and storing of equipment they use in the ECD 
setting in Outcomes 5 and 6 above; 

 
9. demonstrate their ability to make observation notes on the reactions / 

growth of each individual child in the activities they demonstrate in 
Outcomes 5 and 6 above; 

 

10. evaluate their own performance in their interactions with the children in the 
activities they demonstrated in Outcomes 5 and 6 above;   

 
11. identify ways to improve their interactions with children; 
 
12. identify ways to improve the activities they set the children; 
 
13. identify ways to improve the equipment that they used / made for the 

activities; 
 
14. compile reports for two randomly selected children from those they worked 

with in Outcomes 5 and 6 above, that are: 
- accurate 
- clear 
- relevant to the children’s development 
- constructive and meaningful to the parents / caregivers.  

 
Summary for final mark: 
 
Written paper:  
240 marks 
Practical examination: 
60 marks  
TOTAL MARKS: 300 

Guidelines for Lecturers and Materials Developers 
 
1. Description of the kind of students envisaged in the GETCA curriculum: 

 
These adult students bring much knowledge and experience from their adult lives 
to their studies. Lecturers and materials developers should draw on this 
experience. In Early Childhood Development, students should be encouraged to 
draw on their own experience of children and a crèche / ECD centre where they can 
do practical observation and activities.  
 

2. Description of how this curriculum caters to the needs of these students: 
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These adult learners should use this learning area to inform themselves about 
possible entrepreneurial opportunities in childcare, such as ECD practitioner, au 
pair, childminder.  They thus need a sound knowledge of the scope of child 
development and care and the ability to apply this knowledge to their own 
advantage in order to generate an income. 
 

3. Guidelines for lecturers on how best to use this curriculum to facilitate the 
teaching and learning envisaged for this course: 
 
The curriculum should have a strong practical focus, based on content knowledge. 
Students will be required to observe and participate in a childcare site throughout 
the course and to think reflexively about their learning and development in a 
practical situation. 
 
The facilitation methodology should develop students’ ability to: 

 reason; 
 translate verbal to symbolic and vice versa; 
 compare and contrast; 
 identify causal relationships; 
 express an argument; 
 communicate clearly; 
 analyse information to draw inferences; 
 critically evaluate information; 
 draw conclusions based on reasoning; 
 communicate information from a variety of sources in a tourism context;  
 synthesise the practical child care skills they have learned; 
 explore career opportunities and entrepreneurial possibilities; 
 apply practically the values related to the learning area, such as: 

- using knowledge effectively and critically, showing responsibility towards 
the environment and the health of others; 

- making responsible decisions using critical and creative thinking; 
- working effectively with others as a member of a team; 
- understanding and displaying the values of service; 
- being culturally sensitive across a range of social contexts. 

 
4. Suggestions and strategies for best teaching practice: 

 
The learning/teaching methodology should essentially be a question-discussion 
dialogue, in which the emphasis is on the facilitator asking meaningful questions in 
order to foster critical and reflexive thinking. The focus should be on giving 
students questions, rather than answers. Within the limitations of this qualification 
and the modes and contexts of delivery envisaged for the Community College 
sector, lecturers should require of students to reflect on their observations and 
activities in childcare centres, to turn out students with a passion for quality 
childcare which will make them successful ECD practitioners. 
 
There are many organisations that provide very useful resources for early 
childhood development e.g. UNICEF.  
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5. Suggestions for materials writing: 

 
The materials should not be an information package only. The materials should be 
in the form of a true workbook with exercises in which students apply their 
knowledge to their practical observations and to other case studies / scenarios in 
order to analyse information, reflect on their actions and ultimately create their 
own quality childcare centre. The workbook must give students ample opportunity 
for evaluation – particularly self-evaluation of their completion of the workbook 
tasks and reflection on their own learning and practice.  
 
Section 3 above provides examples of the types of activities that should inform the 
methodology of the workbook. 
 
The workbook should prepare students for the Practical Assessment in a childcare 
centre which requires practical application of students’ learning. Students should 
practise integrating the three Themes that will be examined practically. 
 
Materials writers should take note of the following section.  

Guidelines for Practicals / Activities  
 
It is a requirement for this learning area that students should have access to a crèche / 

ECD centre in order to do practical observation and activities. 

 
Three of the four Themes are essentially practical in nature, and can be undertaken in 
the crèche / ECD centre: 
 

1. Interact and communicate with babies, toddlers and young children;  
2. Preparing an environment for babies, toddlers and young children; 
3. Maintaining records and giving reports about babies, toddlers and young 

children. 
 

1. Interact and communicate with babies, toddlers and young children. 

This Theme applies in a practical manner, the theory gained in Section 1: Child 

Development. The topics all have a practical underpinning: 

 Feeding; 

 Providing physical and emotional care; 

 The Children’s Rights Charter (implementing the Charter) and other legal 

provisions; 

 Providing and accessing health and welfare needs 

Actual practical activities include: 

 Washing, bathing and dressing children babies and toddlers; 

 Supervising and assisting young children while washing; 
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 Carrying and handling babies and toddlers; 

 Changing nappies. 

These activities must be carried out for the practical assessment. 
 

This theme encourages Bloom’s middle and higher order thinking skills: 

 Applying; 

 Analysing; 

 Evaluating; 

 Creating. 

 
 

2.   Preparing an environment for babies, toddlers and young children  

This theme requires students to do practical activities in a crèche / ECD centre: 

 Provide a range of activities; 

 Prepare inside and outside equipment; 

 Tidy and store equipment used; 

 Reflect on interactions with the children. 

These must all be prepared for the practical examination in a real setting. 
 
Again, this theme encourages Bloom’s middle and higher order thinking skills: 

 Applying; 

 Analysing; 

 Evaluating; 

 Creating. 

 

3. Maintaining records and giving reports about babies, toddlers and young 
children 

This theme requires students to do practical activities in a crèche / ECD centre: 

 Maintaining records of babies, toddlers and young children; 

 Reporting on babies, toddlers and young children; 

 Self-reflection. 

The first two bullets must be prepared for the practical examination in a real setting. 

 
Again, this theme encourages Bloom’s middle and higher order thinking skills: 

 Applying; 

 Analysing; 

 Evaluating; 

 Creating. 

 



GETCA Early Childhood Development Curriculum  

Equipment necessary for the ECD environment: 
 
The student is required to work within the context available and be able to comment on 
the suitability of the premises and what might be useful to have.  
 
Ideally the classroom should be set up as an ECD centre with appropriate pictures, 

charts, etc. on the walls; ECD activity tables and corners appropriately equipped; an 

area for making equipment from recycled materials; a recycled materials store.  The 

students should work practically throughout the course in the simulated ECD 

environment, in order to gain proficiency before they enter a real ECD setting. 

Ideally, the classroom should have a TV monitor and DVD player to show videos of 

aspects child care and development that cannot be observed directly 

The ECD classroom should be secure, with doors that can be locked, and burglar-

proofing where possible. Enough cupboards should be available for safe storage of 

resources.   
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Assumptions about Prior Knowledge and Skills 
 
Other than the entrance requirements for the Certificate, the learning area Early 
Childhood Development requires no additional prior knowledge or skills of the 
students. 

 

Students must understand that this is a practical learning area, which will require more 
than theoretical knowledge to pass. 

 

Students should be informed beforehand that they will be required to observe 
children in crèche’s / ECD centres and perform a practical assessment there.  

 

The student will be responsible for negotiating entry into a centre, and obtaining 
permission to perform her / his practical assessment in that centre.  
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THEME 1: CHILD DEVELOPMENT 

Introduction 
 

This theme provides students with an understanding of child development – cognitive 
and language, emotional, physical and social – all interrelated. This will enable students 
to recognise stages of development in individual children, to ensure interactions are 
appropriate and to indicate various areas in which children should be developed. 

Rationale for Content Selection 
  

All ECD practitioners need to have a basic understanding of child development. This 
theme is based on the very general framework of “ages and stages” of development as a 
departure point, without direct reference to any specific theorists. In addition to this 
theoretical knowledge, it is expected that students will observe children at different 
ages, assuming that these ages are not rigidly demarcated, but rather have broad 
overlapping margins: 

 Babies: birth to 12 months 
 Toddlers: 12 to 30 months 
 Young children: 30 months to 5 years 

Students must understand that when a child does not fit the general ages and stages 
framework, it is necessary to look at the child’s context for possible explanations and 
not immediately to assume deficit. 

Content Structure 
 

Topic Heading Topic 
(Approximate Instructional Time including face to face and self-study – 

70 hours) 
1. Cognitive and language 

development  
1.1. Verbal and non-verbal communication at different stages (5 hours) 
1.2. Creative and critical thinking at different stages (5 hours) 
1.3. Supporting creative, cognitive and language development of babies, 

toddlers and young children (5 hours) 
1.4. Various factors that may have an impact upon cognitive and language 

development and when to make referrals (4 hours)  
2. Emotional development 2.1 Emotional development at different stages (4 hours) 

2.2 Responding to a range of emotions at different stages (5 hours) 
2.3 Various factors that may have an impact upon emotional development 

and when to make referrals (4 hours) 
3. Physical development 

 
3.1. Physical development at different stages (4 hours) 
3.2. Supporting physical development at different stages (5 hours) 
3.3. Various factors that may have an impact upon physical development and 

when to make referrals (4 hours) 
4. Social development  4.1. Social development at different stages (4 hours) 

4.2. Supporting social development at different stages (5 hours) 
4.3. Various factors that may have an impact upon social development and 

when to make referrals (4 hours) 
5. Child observation 5.1. Observing a child at one of the ages and recording observations          (10 

hours) 

6. Self-reflection 6.1. Reflect on own learning – knowledge, skills, values (2 hours) 
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Section 1.  Creative, cognitive and language development 

Overview 

 
 

 Verbal and non-verbal communication at different stages   

Content: 

 What the general framework of development says about the 

development of communication at different stages: 

- Babies: birth to 12 months; 
- Toddlers: 12 to 30 months; 
- Young children: 30 months to 5 years. 

 

Learning Outcome: 

Students should be able to: 

 

1.1.1. describe the verbal and non-verbal communication that can be expected 
at different stages in terms of the general framework of development; 

 

 Creative and critical thinking at different stages 

 Creative thinking refers to finding novel, original and intuitive uses of 

things and ideas that make sense to the child; 

 Critical thinking refers to logically analysing, reasoning, comparing and 

describing in ways that make sense to the child; 

Content: 

 What the general framework of development says about the 

development of creative and critical thinking at different stages: 

- Babies: birth to 12 months; 
- Toddlers: 12 to 30 months; 
- Young children: 30 months to 5 years. 

 

Learning Outcome: 

Students should be able to: 

1.2.1 describe the critical and creative thinking that can be expected at 
different stages in terms of the general framework of development; 

 

 Supporting creative, cognitive and language development of babies, 
toddlers and young children 

Content: 

This section provides the learner with insights into the verbal and non-verbal language 
development of children and their development of creative and critical thinking. 
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 How care-givers can support creative, cognitive and language 

development at the different stages; 

 Supporting creative development: 

 Activities include:  

- Painting activities; 

- Drawing activities; 

- Colouring;  

- Craft activities; 

- Creative story telling; 

- Drama and role play; 

- Dressing up; 

- Music making. 

 Supporting cognitive development and the development of children’s 

first language: 

 Activities include: 

- Story telling; 

- Use of rhymes; 

- Singing songs; 

- Sensory experiences – touch, smell, taste, visual experiences, 

listening; 

- Free play; 

- Solving problems; 

- Building with blocks; 

- Sand play; 

- Water play; 

- Making, modifying or manipulating things; 

- Guessing, predicting, trying things out and reaching conclusions; 

- Building puzzles; 

- Build familiarity and respect for books through a Book corner; 

- Science experiments. 

 

Learning Outcome: 

Students should be able to:    

1.3.1 describe how to support creative, cognitive and language development of 
babies, toddlers and young children. 
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 Various factors that may have an impact upon creative, cognitive and 
language development and when to make referrals 

Content: 

 Factors (negative and positive) include: 

- individual make-up (including brain development); 

- economic and social including cultural environment of the child; 

- interrelationship with the other domains (emotional, physical and 

social). 

 Referrals include psychologists, speech therapists, occupational 

therapists, medical practitioners, social workers, community health 

workers, clinics, etc. 

 

Learning Outcomes: 

Students should be able to:    

1.4.1 describe how various factors could impact negatively and positively on 
the cognitive and language development of babies, toddlers and young 
children; 

1.4.2 explain how these factors may cause development different from the 
general framework of development; 

1.4.3 analyse when such differences suggest the need for referral; 
1.4.4 explain what each of the referral options will address and identify which 

referral option is required in a specific circumstance; 
1.4.5 access information on possible sources of referral in the community in 

which the student lives.  

 

Section 2. Emotional development 

Overview 

 
 

2.1  Emotional development at different stages   

Content: 

 What the general framework of development says about emotional 

development at different stages: 

- Babies: birth to 12 months; 
- Toddlers: 12 to 30 months; 
- Young children: 30 months to 5 years; 

 Activities include: 

- Routines / chores; 

- Free play; 

- Organised play with other children;  

This section provides the learner with insights into the emotional development of babies, 
toddlers and young children. 



GETCA Early Childhood Development Curriculum  

- Encouraging children to get along with other children in ways 

appropriate to their level of development; 

- Solving problems; 

- Encouraging the expression of a range of emotions; 

- Learning self-help skills; 

- Demonstrating anti-bias practice, attitudes and values; 

- Helping children to manage their behaviour (following agreed rules 

of behaviour; unacceptable aspects of behaviour are managed calmly; 

positive aspects of children’s behaviour are noticed; no use of any 

corrective behaviour that is abusive or hurtful). 

 

Learning Outcome: 

Students should be able to: 

2.1.1       describe the emotional development that can be expected at different 
stages in terms of the general framework of development. 

 

 

2.2 Supporting emotional development of babies, toddlers and young children 

Content: 

 How care-givers can support emotional development at the different 

stages. 

 

Learning Outcome: 

Students should be able to:    

2.2.1       describe how to support emotional development of babies, toddlers and 
young children. 

 
2.3    Various factors that may have an impact upon emotional development and 

when to make referrals 

Content: 

 Factors (negative and positive) include: 

- individual make-up (including brain development); 

- economic and social including cultural environment of the child; 

- interrelationship with the other domains (cognitive, physical and 

social). 

 Referrals include psychologists, speech therapists, occupational 

therapists, medical practitioners, social workers, auxiliary health 

workers, clinics, etc. 
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Learning Outcomes: 

Students should be able to:    

2.3.1 describe how various factors could impact negatively and positively on 
the emotional development of babies, toddlers and young children; 

2.3.2 explain how these factors may cause development different from the 
general framework of development; 

2.3.3 analyse when such differences suggest the need for referral; 
2.3.4 explain what each of the referral options will address and identify which 

referral option is required in a specific circumstance 
2.3.5 access information on possible sources of referral in the community in 

which the student lives. 

 

Section 3. Physical development 

Overview 

 
 

3.1     Physical development at different stages   

Content: 

 What the general framework of development says about physical 

development at different stages: 

- Babies: birth to 12 months; 
- Toddlers: 12 to 30 months; 
- Young children: 30 months to 5 years; 

 Physical development includes fine motor and gross motor 
development (small muscles and large muscles); 

 Activities include: 

- Making, modifying or manipulating things; 

- Solving problems; 

- Building with blocks; 

- Cutting and pasting; 

- Sand play; 

- Water play; 

- Group games; 

- Imaginative play and life skills; 

- Free play; 

- Exploring the natural and made world. 

 

Learning Outcome: 

Students should be able to: 

This section provides the learner with insights into the physical development of babies, 
toddlers and young children. 
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3.1.1    describe the physical development that can be expected at different stages 
in terms of the general framework of development. 

 

 

3.2 Supporting physical development of babies, toddlers and young children 

Content: 

 How care-givers can support physical development at the different 

stages. 

 

Learning Outcome: 

Students should be able to:    

3.2.1 describe how to support physical development of babies, toddlers and 
young children. 

 

3.3 Various factors that may have an impact upon physical development and 
when to make referrals 

Content: 

 Factors (negative and positive) include: 

- individual make-up; 

- economic and social including cultural environment of the child; 

- interrelationship with the other domains (cognitive, emotional and 

social); 

 Referrals include psychologists, occupational therapists, medical 

practitioners, social workers, community health workers, clinics, etc. 

 

Learning Outcomes: 

Students should be able to:    

3.3.1 describe how various factors could impact negatively and positively on 
the physical development of babies, toddlers and young children; 

3.3.2 explain how these factors may cause development different from the 
general framework of development; 

3.3.3 analyse when such differences suggest the need for referral; 
3.3.4 explain what each of the referral options will address and identify which 

referral option is required in a specific circumstance 
3.3.5 access information on possible sources of referral in the community in 

which the student lives. 
 

 

Section 4. Social development 

Overview 
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4.1 Social development at different stages   

Content: 

 What the general framework of development says about emotional 

development at different stages: 

- Babies: birth to 12 months; 
- Toddlers: 12 to 30 months; 
- Young children: 30 months to 5 years; 

 Activities include: 

- Group activities (story telling; use of rhymes; singing songs);  

- Routines / chores; 

- Free play with other children; 

- Organised play with other children (observation, imitation; 

collaborative and co-operative play); 

- Encouraging children to get along with other children in ways 

appropriate to their level of development; 

- Demonstrating anti-bias practice, attitudes and values. 

 

Learning Outcome: 

Students should be able to: 

4.1.1 describe the social development that can be expected at different stages 
in terms of the general framework of development. 

 

 

4.2 Supporting social development of babies, toddlers and young children 

Content: 

 How care-givers can support social development at the different stages. 

 

Learning Outcome: 

Students should be able to:    

4.2.1 describe how to support social development of babies, toddlers and 
young children. 

 

4.3 Various factors that may have an impact upon social development and 
when to make referrals 

Content: 

 Factors (negative and positive) include: 

This section provides the learner with insights into the social development of babies, toddlers 
and young children. 
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- individual make-up (including brain development); 

- economic and social including cultural environment of the child; 

- interrelationship with the other domains (cognitive, physical and 

emotional); 

 Referrals include psychologists, occupational therapists, medical 

practitioners, clinic, etc. 

 

Learning Outcomes: 

Students should be able to:    

4.3.1 describe how various factors could impact negatively and positively on 
the social development of babies, toddlers and young children; 

4.3.2 explain how these factors may cause development different from the 
general framework of development; 

4.3.3 analyse when such differences suggest the need for referral; 
4.3.4 explain what each of the referral options will address and identify which 

referral option is required in a specific circumstance 
4.3.5 access information on possible sources of referral in the community in 

which the student lives. 
 

 
Section 5. Child observation 

Overview 

 
 
5.1    Observing a child at one of the stages of development           

Content: 

 Observe a child at one of the different stages: 

- Babies: birth to 12 months; 
- Toddlers: 12 to 30 months; 
- Young children: 30 months to 5 years; 

 

Learning Outcomes: 

Students should be able to:    

5.1.1  observe a child with reference to the child’s: 

 creative, cognitive and language development; 

 emotional development; 

 physical development; 

 social development. 

 

This section provides the learner with an opportunity to practise observation and recording 
skills with reference to a child at one of the stages of development. 
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5.2   Recording observations 

Content: 

 Records kept of the above observations. 

 

Learning Outcomes: 

Students should be able to:    

5.2.1 create records of observations made of a child and say how this child’s 
creative, cognitive and language, emotional, physical and social 
development differ from the general framework of development; 

5.2.2 refer to these records in the final examination. 

 

 

Section 6. Self-reflection 

Overview 

 
 

6.1     Reflect on own learning 

Content: 

With reference to the Exit Level Outcomes of the theme –  

 own growth in knowledge; 

 own development of skills; 

 own development in values; 

 where/how I still need to develop/grow. 

 

Learning Outcome: 

Students should be able to: 

6.1.1 evaluate own development / growth in knowledge, skills and values, 
with reference to the Exit Level Outcomes of the theme. 

  

This section develops students’ reflexive ability by encouraging them to evaluate their growing 
competence. 
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THEME 2: INTERACT AND COMMUNICATE WITH BABIES, 
TODDLERS AND YOUNG CHILDREN 
 

Introduction 
 

This theme provides students with the knowledge and skills to work with babies, 
toddlers and young children, based on their knowledge gained in the previous Theme. It 
encourages students to work with children in order to develop positive attitudes and 
values with regard to the children in their care. 

 

Rationale for Content Selection 
  

ECD practitioners must have the knowledge and skills for feeding, providing physical 
care, establishing trusting relationships, managing behaviour and providing and/or 
accessing care in relation to welfare and health needs for those in their care. 

 

This theme therefore requires students to demonstrate practically care for either 
babies/toddlers or young children. They should also be able to explain how they would 
have approached it differently had they been working with other age groups, e.g. there 
are differences in safely issues for babies as opposed to older children; as well as safely 
issues for individual versus groups. 

Content Structure 
  

Topic Heading Topic 
(Approximate Instructional Time including face to face and self-study – 105 

hours) 
7. Feeding  7.1. The nutritional needs of babies, toddlers and young children (4 hours) 

7.2. Recording, preparing and storing meals (3 hours) 
7.3. The process and timing of weaning (3 hours) 
7.4. Encouraging toddlers to feed themselves (3 hours) 
7.5. Mealtime routines for young children (3 hours) 

8. Providing 
physical and 
emotional care 

8.1 Maintaining a safe, secure and healthy environment (4 hours) 
8.2 Handling and carrying babies and toddlers (3 hours) 
8.3 Washing, bathing and dressing babies and toddlers (3 hours) 
8.4 Changing nappies (3 hours)  
8.5 Toilet training (3 hours) 
8.6 Sleeping arrangements and routines (3 hours) 
8.7 Managing routines and transitions (3 hours) 
8.8 Encouraging positive interaction between babies / toddlers and the ECD 

practitioner (6 hours) 
9. The Children’s 

Rights Charter  
9.1. Applying the Children’s Rights Charter in the ECD setting (6 hours) 

Reference: 
http://www.inspiredparenting.co.za/NewsCast.aspx?NID=98#.V69DiPl97IU  

9.2. Taking into account different value systems and approaches to child 
management (4 hours) 

9.3. Recognising signs of abuse (4 hours) 
9.4. Reporting and referring abuse (4 hours) 
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9.5. Comforting children in distress (3hours) 
9.6. Recording and reporting chronic symptoms of distress (3 hours) 
9.7. Supporting children with special needs (6 hours) 

10. Providing and 
accessing health 
and welfare 
needs 

10.1. Identifying signs of illness (6 hours) 
10.2. Accessing welfare and health services (6 hours) 
10.3. Accessing emergency services (4 hours) 
10.4. Stabilising injured children applying universal precautions (6 hours) 
10.5. Administering prescription medicines and limitations to administering 

medication / treatments (6 hours) 
11. Self-reflection 11.1. Reflect on own learning – knowledge, skills, values (3 hours) 

 

Section 7. Feeding babies, toddlers and young children 

Overview 

 
 

7.1        The nutritional needs of babies, toddlers and young children 

Content: 

 The nutritional requirements of the three age groups; 
 The importance of breast-feeding and the implications of practice in the 

ECD setting; 
 Sites for mothers who wish to breast feed; 
 Facilities for storing expressed milk according to universal precautions 

(hand hygiene, use of gloves, cough etiquette, environmental cleaning, 
cleaning and disinfecting equipment) 

 

Learning Outcomes: 

Students should be able to: 

7.1.1 describe the nutritional requirements of the three age groups and how to 
transition from one age group to the next; 

7.1.2 explain the importance of breast feeding and how to implement this in 
the ECD setting; 

7.1.3 explain the universal precautions with regard to storing and using 
expressed milk for the feeding of babies and toddlers. 

 

7.2       Recording, preparing and storing meals 

Content: 

 Nutritional requirements for age and weight (nutritional foods, food 
groups; well balanced meals); 

 Parental / caregiver instructions for feeding (showing sensitivity to 
parental / caregiver requirements; advising parents / caregivers on 
healthy eating habits where necessary); 

 Preparation of meals in the ECD setting (established sanitation and 
hygiene practices implemented; clean water; utensils used to prepare 
food kept clean); 

This section provides the learner with insights into the nutrition of babies, toddlers and young 
children, both in the home and in an ECD setting. 
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 Storage of meals in the ECD setting (refrigeration facilities; covering food 
from flies); 

 Recording meals provided for individual children (noting which children 
are not eating / eating too little and reporting this to parents / 
caregivers; recording the menus to ensure balanced nutrition). 

 

Learning Outcomes: 

Students should be able to: 

7.2.1 describe the nutritional requirements for the different stages and weight 
of babies, toddlers and young children; 

7.2.2 explain how they will follow and monitor parental / caregiver 
instructions for the feeding of their children; 

7.2.3 describe the hygienic preparation of meals in the ECD setting; 
7.2.4 describe the hygienic storage of meals in the ECD setting; 
7.2.5 explain how to record meals provided for individual children and the 

group and provide reasons for this recording. 
 

 

7.3       The process and timing of weaning 

Content: 

 The weaning process and its timing (local cultural practices; parent / 

caregiver preferences; needs of individual babies); 

 

Learning Outcomes: 

Students should be able to:    

7.3.1 describe the weaning process; 
7.3.2 explain the optimal timing of weaning; 
7.3.3 describe local cultural practices with regard to weaning; 
7.3.4 explain how to comply with parental / caregiver preferences with regard 

to weaning. 

 

7.4       Encouraging toddlers to feed themselves 

Content: 

 Moving from the hand to a spoon to a fork; 

 Providing food that is easy to manipulate, starting out with something 

small and soft, such as pasta, cooked vegetables, mashed potatoes, and 

scrambled eggs; 

 Allowing the toddler to make a mess; 

 Avoiding foods that may be a choking hazard (e.g. grapes, peanuts, and 

popcorn). 

 

Learning Outcomes: 



GETCA Early Childhood Development Curriculum  

Students should be able to:    

7.4.1 explain how to encourage toddlers to learn to feed themselves; 
7.4.2 describe the do’s and don’ts involved in this process. 

 
7.5        Mealtimes for young children 

Content: 

 Mealtime routines appropriate to individual needs, taking into account 

age, weight, medical condition and parental /caregiver preferences; 

 Culturally appropriate and socially acceptable behaviour during 

mealtime routine 

 

Learning Outcomes: 

Students should be able to:    

7.5.1 set up mealtime routines in an ECD setting that are appropriate to 
individual needs, taking into account children’s weight, medical 
condition and parental / caregiver preferences; 

7.5.2 explain how to encourage culturally appropriate and socially acceptable 
behaviour during mealtime routine. 

 

 

Section 8.  Providing physical and emotional care 

Overview 

 
 

8.1        Maintaining a safe, secure and healthy environment   

Content: 

 Safety in the ECD setting: 

This includes: 

- identifying potential dangers (broken equipment; medicines and 

other dangerous substances wrongly stored; cooking equipment in 

reach of children); 

- establishing rules for the safe use of equipment for children; 

- maintaining hygienic sleeping kits; 

- supervising children appropriately in relation to the degree of risk; 

- the health requirements regarding food preparation in 7.1 above; 

 Security in the ECD setting: 

- dealing with attachment needs (bonding) and separation anxiety. 

This section encourages the student to provide quality care in the physical care of babies, 
toddlers and young children in a secure, loving and caring environment in order to establish 
trust, emotional well-being and the child’s healthy development towards independence. 
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Learning Outcome: 

Students should be able to: 

8.1.1 explain how to establish a safe, secure and healthy environment for 
children in an ECD setting. 

 

 

8.3       Handling and carrying babies and toddlers 

Content: 

 Safe handling and carrying of babies and toddlers that are culturally 

appropriate; 

 Creating feelings of security in babies and toddlers; 

 Developing positive interactions between ECD practitioner and child. 

 

Learning Outcome: 

Students should be able to:    

8.3.1 demonstrate how to carry and handle babies and toddlers in such a 
manner as to create feelings of security and positive interactions 
between adult and child. 

 

8.4 Washing, bathing and dressing babies and toddlers 

Content: 

 How to wash and bathe babies and toddlers in a gentle and safe manner; 

 How to dress babies and toddlers in a gentle and safe manner; 

 Supervising young children while washing, with assistance provided 

where needed.  

 

Learning Outcomes: 

Students should be able to:    

8.4.1 demonstrate how to wash, bathe and dress babies and toddlers in a 
gentle and safe manner; 

8.4.2 describe how to supervise young children while washing and when and 
how to provide assistance. 

 

8.5 Changing nappies 

Content: 

 Changing nappies in a hygienic manner; 

 Regular changing of nappies. 
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Learning Outcomes: 

Students should be able to:    

8.5.1 demonstrate how to change nappies in a hygienic manner; 
8.5.2 explain how to know when to change nappies. 

 

 

8.6 Toilet training 

Content: 

 Toilet training: 

- process explained; 

- timing of toilet training; 

- needs of individual children; 

- local cultural practices regarding toilet training; 

- parent / caregiver practices / requirements. 

 

Learning Outcome: 

Students should be able to:    

8.6.1 explain the role of the ECD practitioner in the process of toilet training, 
adapting to the needs of individual children, taking into consideration 
local cultural practices and parental / caregiver requirements. 
 

 

8.7 Sleeping arrangements and routines 

Content: 

 Sleeping arrangements in the ECD setting: 

- timing / routine; 

- space for sleeping; 

- kit on which to sleep. 

 

Learning Outcomes: 

Students should be able to:    

8.7.1 describe sleeping arrangements and timing / routines; 
8.7.2 explain how these will be adapted to individual children’s needs. 

 

 

8.8 Managing routines and transitions 

Content: 

 Routines: 

- arrival and departure; 
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- mealtimes and snack times; 

- toilet breaks; 

- rings and indoor activities; 

- outdoor activities; 

 Making transitions among all the above; 

 The importance of routines: 

- providing a sense of security; 

- encouraging self-discipline and taking charge of own activities; 

- assisting children to cooperate; 

- helping children to get on a schedule; 

- showing children consistency in adult behaviour.  

 

Learning Outcomes: 

Students should be able to:    

8.8.1 describe how to manage the different routines in the day; 
8.8.2 explain how to make transitions from each routine to the next; 
8.8.3 explain the importance of routines for babies, toddlers and young 

children. 

 

8.9 Encouraging positive interaction between babies / toddlers and the ECD 
practitioner 

Content: 

 Effective techniques for the positive management of children in all the 

above 8 points: 

- treating each child as an individual; 

- adapting care-giving practices to the temperaments of children; 

- no use of abusive behaviour or language (refer to the Children’s 

Rights Charter in 9.1 below); 

- encouraging a spirit of positive cooperation among adults and 

children in the ECD setting – rather than negative coercion; 

- providing an emotionally secure, loving and caring environment for 

babies, toddlers and young children; 

 The impact of negative forms of behaviour management; 

 Dealing appropriately and timeously with disruptive children; 

 

Learning Outcomes: 

Students should be able to:    

8.9.1 describe effective techniques for all interactions for the positive 
management of babies, toddlers and young children; 

8.9.2 explain the impact of negative forms of behaviour management; 
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8.9.3 explain how to deal appropriately and timeously with disruptive 
children. 
 
 

Section 9. The Children’s Rights Charter 

Overview 

 
 

9.1        Applying the Children’s Rights Charter in the ECD setting 

Content: 

 Knowledge of the particular aspects of the Children’s Rights Charter that 
refer to the ECD setting:  
http://www.inspiredparenting.co.za/NewsCast.aspx?NID=98#.V69DiPl97IU 

- Article 1: Freedom from discrimination; 
- Article 5: Protection from violence; 
- Article 7: Health and Welfare; 
- Article 8: Education; 

 Applying the above in the ECD setting. 

 

Learning Outcome: 

Students should be able to: 

9.1.1 demonstrate applied knowledge of those aspects of the Children’s Rights 
Charter that pertain to the ECD setting. 

 

9.2 Taking into account different value systems and approaches to child 
management  

Content: 

 Descriptions of differing value systems and approaches to child 

management: 

- emotional; 

- physical; 

- social; 

 What to do when these clash with the Children’s Rights Charter. 

 

Learning Outcome: 

Students should be able to:    

9.2.1 describe different value systems, approaches to child-rearing and 
explain what to do if these were to clash with the Children’s Rights 
Charter. 

 

This section links closely to Section 8 above. It revisits the positive management of children’s 
behaviour in the interests of the child’s development with reference to the Children’s Rights 
Charter and considers what to do when relationships break down. 
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9.3 Recognising signs of abuse  

Content: 

 Explanations of the following types of abuse: 

- emotional; 

- physical; 

- sexual; 

- neglect; 

- exploitation; 

 Recognising signs of above types of abuse. 

 

Learning Outcome: 

Students should be able to:    

9.3.1 describe different forms of child abuse and how to recognise signs of 
these types of abuse. 

 

9.4 Reporting and referring abuse  

Content: 

 Section 110 of the Children's Amendment Act No. 41 of 2007 compels 

certain professional sectors (such as ECD practitioners) to report any 

child abuse, neglect or maltreatment that is suspected on reasonable 

grounds to a designated child protection organisation, the provincial 

department of social development or a police official. If the reporting is 

done in good faith and substantiated to the relevant authorities, the 

professionals responsible will not be held liable to civil claims as a result 

of their reporting.  

http://www.scielo.org.za/scielo.php?script=sci_arttext&pid=S0256-

95742014000800018 

 The procedures for referring child abuse, using the Childline South Africa 

6-step approach: 

http://www.childlinesa.org.za/educators/for-educators/child-protection-at-

school/procedures-for-reporting-abuse/ 

 

Learning Outcomes: 

Students should be able to:    

9.4.1 explain the legal requirements for reporting child abuse to the relevant 
authorities; 

9.4.2 describe the procedure to follow when recognising signs of abuse of 
babies, toddlers and young children. 
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9.5 Comforting children in distress 

Content: 

 Reasons for distress: 
- Physiological (unwell; tired; thirsty; too hot / cold internally, etc.); 
- Environmental (hot / cold external temperature, loss of attached 

person crowded; strangers, etc.); 
- Physical (wet/soiled; pain; lonely; unpleasant physical contact, etc.); 
- Emotional state (angry; afraid; anxious; sad, etc.);  

 Signs of distress: 

- In babies (high pitch crying; squirming, appearing withdrawn, 

difficulty sleeping; clinging / wanting to be held, etc.); 

- In toddlers (change in eating behaviour; change in physical behaviour; 

clinging / wanting to be held; not playing; speech difficulties; toilet 

training difficulties; excessive masturbation, etc.) 

 Recognising signs of distress through: 

- playing and interacting with children; 

- observing them in different situations; 

- talking to other caregivers who have cared for them; 

- taking not of their efforts to communicate and what they mean. 

 

Learning Outcome: 

Students should be able to: 

9.5.1 explain the reasons for distress in babies, toddlers and young children 
and describe how to recognise the signs of distress. 

 

 

9.6 Recording and reporting chronic symptoms of distress  

Content: 

 The differences between acute and chronic distress; 
 How to record signs of chronic distress using observation notes, ECD 

centre forms and records; 
 How to report chronic distress, identifying relevant people and/or 

organisations (e.g. psychologist, medical practitioner, clinic, etc.); 
 Inclusion of the parents / caregivers as partners in the process;  

 

Learning Outcome: 

Students should be able to: 

9.6.1 demonstrate how to record signs of chronic distress in children and 
report this, taking into account parents’ / caregivers’ wishes. 

 

 

9.7 Supporting children with special needs 
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Content: 

 Awareness of anti-bias practice, attitudes and values in the light of 
Chapter 2, Section 9.3 and 4 of the Constitution of South Africa as it 
applies to the ECD setting: 

The state (or any person) may not unfairly discriminate directly or 
indirectly against anyone on one or more grounds, including race, 
gender, sex, pregnancy, marital status, ethnic or social origin, colour, 
sexual orientation, age, disability, religion, conscience, belief, culture, 
language and birth. 

 Special needs: 

- Physical; 

- Emotional; 

- Social; 

- Cognitive; 

- Language; 

 How to apply the above in the ECD setting. 

 

Learning Outcomes: 

Students should be able to: 

9.7.1 demonstrate applied knowledge of the Equality Clause in the Bill of 
rights; 

9.7.2 explain how to care for children with different special needs. 
 

 
Section 10.  Providing and accessing health and welfare needs 

Overview 

 
 

10.1      Identifying signs of illness 

Content: 

 The Department of Health’s Integrated Management of Childhood 

Illnesses (IMCI) 

Reference: http://www.kznhealth.gov.za/imci10.pdf; 

 How to use the IMCI; 

 What to do in the event of any of the above symptoms: 

- isolate child;  

- keep child comfortable and warm / cooled according to symptoms; 

- call parents; 

- keep observation notes / records of the condition; 

This section provides the learner with knowledge of the support networks available to the ECD 
practitioner and how to access these. It also enables the practitioner to care for children until 
the arrival/accessing of the agency / service. 
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- monitor child for worsening of symptoms. 

 

Learning Outcome: 

Students should be able to: 

10.1.1 describe the main warning signs requiring urgent medical attention 
using the Department of Health’s IMCI, and describe the actions to be 
taken upon noticing the signs. 

 

 

10.2     Accessing welfare and health services 

Content: 

 Knowledge of welfare services available in the student’s local 

environment (social workers, community support workers, clinics, etc.); 

 Knowledge of health services available in the student’s local environment 

(clinics, health practitioners, community health workers, etc.) 

 

Learning Outcomes: 

Students should be able to:    

10.2.1 name and give the contact numbers of the welfare and health services in 
their local community; 

10.2.2 explain how to access these services. 

 

10.3 Accessing emergency services 

Content: 

 Knowledge of emergency services available in the student’s local 

environment (hospitals, clinics, ambulance services, etc.) 

 

Learning Outcomes: 

Students should be able to:    

10.3.1 name and give the contact numbers of the emergency services in their 
local community; 

10.3.2 explain how to access these services. 

 

10.4 Stabilising injured children applying universal precautions 

Content: 

 Providing emergency assistance to stabilise children in cases of: 

- bleeding; 

- not breathing (choking, drowning); 

- burns; 
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- convulsions (recovery position); 

- fevers;  

- diarrhoea; 

 All the above to be done applying universal precautions/standard 

precautions (avoiding contact with bodily fluids by using gloves, 

avoiding others’ contact with the patient’s bodily fluids, correct waste 

disposal); 

 Keeping records of the symptoms and the emergency service rendered 

for the information of the emergency service / health service accessed. 

 

Learning Outcomes: 

Students should be able to:    

10.4.1 describe what emergency assistance should be provided to stabilise 
injured children; 

10.4.2 describe the implications of not being a qualified first aider / health 

professional while stabilising injured children and how to address this in 

their dealings with children; 

10.4.3 explain how to apply universal precautions while rendering emergency 

assistance and after providing this assistance; 

10.4.4 explain what records to keep for the emergency service / health service 
accessed. 

 

10.5 Administering prescription medicines and Limitations to administering 
medication / treatments 

Content: 

 Only prescription medication to be administered according to pharmacy 

/ clinic instructions and parent’s / caregiver’s request; 

 Keeping records of the doses and times administered; 

 Keeping medication out of reach of children. 

 Limits to actions when administering medication / treatments; 

 Dangers involved in transgressing limits; 

 

Learning Outcome: 

Students should be able to:    

10.5.1 explain how to administer prescription medicines to children, taking 
note of all requirements for safety and record-keeping. 

10.5.2 describe the limits to their actions in administering medication / 
treatments and the implications of transgressing limits and / or not 
being a qualified health practitioner. 
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Section 11. Self-reflection 

Overview 

 
 

11.1     Reflect on own learning 

Content: 

With reference to the Exit Level Outcomes of the theme –  

 own growth in knowledge; 

 own development of skills; 

 own developing values; 

 where/how I still need to develop/grow. 

 

Learning Outcome: 

Students should be able to: 

11.1.1 evaluate own development / growth in knowledge, skills and values, 
with reference to the Exit Level Outcomes of the theme. 

  

This section develops students’ reflexive ability by encouraging them to evaluate their growing 
competence. 
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THEME 3: PREPARING AN ENVIRONMENT FOR BABIES, 
TODDLERS AND YOUNG CHILDREN 
 

Introduction 
 

This theme examines the physical environment required for babies, toddlers and young 
children and how the ECD practitioner goes about preparing an environment that 
allows children to develop to their full potential. 

 

Rationale for Content Selection 
  

The ECD practitioner is required to demonstrate applied competence in an ECD setting 
by setting up indoors and outdoors activities that are appropriate for the level of 
development of the children and that cover all aspects of learning and development 
built on contextually appropriate and indigenous play activities and child-rearing 
practices in the community. 

 

Content Structure 
  

Topic Heading Topic 
(Approximate Instructional Time including face to face and self-study – 55 

hours) 
12. Providing a 

range of 
activities 

12.1. Activities set up to support children’s physical, social, emotional, intellectual, 
language and creative development (12 hours) 

12.2. Sufficient number and variety of activities and learning resources to allow 
for choice (5 hours) 

13. Preparation of 
equipment – 
inside and 
outside  

13.1. Making equipment from recycled materials (12 hours) 
13.2. Purchasing equipment (3 hours) 
13.3. Clean and safe equipment (3 hours) 

14. Tidying and 
storing 
equipment 

14.1. Organised, accessible, safe and secure storage of equipment (6 hours) 

15. Reflection on 
interactions 

15.1. Observing children’s responses to activities and their progress (6 hours) 
15.2. Reflecting on strengths and weaknesses of own role during the activities in 

the ECD setting (4 hours) 
15.3. Identifying ways to improve interactions / activities (4 hours) 

 

It should be noted that all four topics above overlap in the ECD setting, each one 
depending on the others. Students should treat them in an inter-related manner as they 
work in the ECD setting.  

 

Section 12. Providing a range of activities 

Overview 
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12.1 Activities set up, both inside and outside the ECD centre, to support 
children’s physical, social, emotional, intellectual, language and creative 
development  

Content: 

 The student will work in an ECD setting for this activity; 
 Based on the knowledge gained in Theme 1, activities are chosen to 

support the development of the whole child – for babies, toddlers and 
young children, both inside and outside the ECD setting, for example: 

 Physical development: 

- Making, modifying or manipulating things; 

- Solving problems; 

- Building with blocks; 

- Cutting and pasting; 

- Play dough; 

- Sand play; 

- Water play; 

- Group games; 

- Imaginative play and life skills; 

- Free play; 

- Exploring the natural and made world; 

 
 Social development: 

- Group activities in rings (story telling; use of rhymes; singing songs);  
- Free play with other children; 
- Organised play with other children (observation, imitation; 

collaborative and co-operative play); 
- Routines / chores; 

 

 Emotional development: 

- Routines / chores; 
- Free play; 
- Organised play with other children;  
- Encouraging children to get along with other children in ways 

appropriate to their level of development; 
- Solving problems; 
- Encouraging the expression of a range of emotions; 
- Learning self-help skills; 

 

 Intellectual and language development: 

- Story telling; 

This section stresses the need for a range of developmentally-appropriate activities to support 
children’s development. 



GETCA Early Childhood Development Curriculum  

- Use of rhymes; 

- Singing songs; 
- Sensory experiences – touch, smell, taste, visual experiences, 

listening; 
- Free play; 

- Solving problems; 

- Building with blocks; 

- Sand play; 

- Water play; 

- Making, modifying or manipulating things; 

- Guessing, predicting, trying things out and reaching conclusions; 

- Building puzzles; 

- Playing with soft toys; 

- Interest tables (themes, nature, science, etc.); 

- Book corner; 

- Science experiments; 

 

 Creative development: 

- Painting activities; 

- Drawing activities; 

- Colouring;  

- Craft activities; 

- Creative story telling; 

- Drama and role play; 

- Dressing up; 

- Music making. 

 TWO of each of the above groups demonstrated / explained for each 
of the three stages in an ECD setting (and depending on the children 
present in the setting): 
- Babies: birth to 12 months; 
- Toddlers: 12 to 30 months; 
- Young children: 30 months to 5 years. 

 The activities must be developmentally appropriate for each of the three 
stages above; 

 The activities should reflect the cultural background of the children; 
 Understanding that many of these activities overlap in the areas that 

they develop. 
 

Learning Outcomes: 

Students should be able to: 

12.1.1 demonstrate, in an ECD setting, activities, both inside and outside, that 
support the development of children’s physical, social, emotional, 
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intellectual, language and creative growth – developmentally 
appropriate for babies, toddlers and young children. 

 

12.2 Sufficient number and variety of activities and learning resources to allow 
for choice 

Content: 

 The student will work in an ECD setting for this activity; 
 In addition to the 6 activities demonstrated in 12.1 above, plan a week’s 

activities for ONE of the stages (babies or toddlers or young children); 
 Demonstrate that there are sufficient and varied activities in the plan for 

the whole group and for individual children; 
 The planning should cater for special needs of children in an inclusive 

way (including physical; emotional; social; cognitive; language needs). 
 

Learning Outcome: 

Students should be able to:    

12.2.1 plan, for an ECD setting, one week’s varied activities for children at a 
particular stage (babies / toddlers / young children) sufficient for the 
whole group and for individual children, catering for children’s special 
needs. 

 

Section 13. Preparation of equipment – inside and outside 

Overview 

 
 

13.1      Making equipment from recycled materials 

Content: 

 Where an ECD setting does not have sufficient bought equipment, 
recycled materials can be used to manufacture equipment, such as: 

- empty 1l plastic bottles; 

- egg boxes; 

- cardboard boxes; 

- plastic cups; 

- bottle caps; 

- corks; 

- papier maché from newspapers; 

- buttons; 

- string; 

- etc. 

 This equipment must be safe for the age-group using it. 

This section links with Section 12 above: students will be required to prepare the equipment 
they require for the activities they select in the ECD setting. 
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Learning Outcome: 

Students should be able to: 

13.1.1 manufacture three safe pieces of equipment from recycled materials that 
can be used in Topic 12 above and demonstrate their use in an ECD 
setting. 

 

13.2     Selecting  equipment 

Content: 

 Students use manufacturers’ catalogues for this Topic; 
 Referring back to Topic 12.1 above, choose 2 pieces of equipment that 

are appropriate  for each of the areas of development for the three 
groups of children (babies, toddlers, young children); 

 Justify your choice of equipment. 
 

Learning Outcome: 

Students should be able to:    

13.2.1 justify their choice of 2 pieces of equipment for each of the three groups 
of children (babies, toddlers and young children) using manufacturers’ 
catalogues. 

 

13.3 Clean and safe equipment 

Content: 

 This topic relates to Topics 21.1, 12.2 and 13.1 above; 

 Ensuring that equipment is safe for children 

This includes: 

- identifying potential dangers (broken equipment, equipment with 
sharp edges / tips, equipment that can be swallowed / cause 
choking); 

- establishing rules for the safe use of equipment for children; 

- supervising children appropriately in relation to the degree of risk; 

 Cleaning equipment after use, as required, to ensure the hygiene of the 
ECD setting (such as: disinfecting equipment that children may put in 
their mouths; cleaning regularly all equipment that children handle; 
disinfecting playground sandpits, etc.).  

 

Learning Outcomes: 

Students should be able to:    

13.3.1 identify and describe possible physical dangers inherent in equipment; 
13.3.2 identify and describe unhygienic practices in the use of equipment; 
13.3.3 explain how to minimise the danger of these; 
13.3.4 demonstrate the use of safe and hygienic equipment in Topics 12.1, 12.2 

and 13.1 above.  
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Section 14. Tidying and storing equipment 

Overview 

 
 

14.1     Organised, accessible, safe and secure storage of equipment 

Content: 

 The necessity of tidying up equipment after use (preserving equipment, 
keeping out of reach by children – for safety reasons, etc.); 

 Depending on the ECD setting and the space available, orderly storing of 
equipment is essential (in boxes, duly labelled, out of reach of children). 

 The importance of safe and secure storage of equipment 

- safety for children; 

- security from theft. 

 
Learning Outcome: 

Students should be able to: 

14.1.1 demonstrate the tidying and storing of equipment they use in the ECD 
setting in Topics 12 and 13 above. 

14.1.2 explain the importance of safe and secure storage of equipment in 
demonstrating 14.1.1 above. 

 

Section 15. Reflection on interactions 

Overview 

 
 

15.1     Observing children’s responses to activities and their progress 

Content: 

 Making observation notes during and after the activities (as appropriate) 

of the children’s reactions / development – both positive and negative;  

 Making notes on each individual child. 

 

Learning Outcome: 

Students should be able to: 

15.1.1 demonstrate in the ECD setting, their ability to make observation notes 
on the reactions / growth of each individual child in the activities they 
demonstrate in Topics 12 and 13 above. 

 
 

This section links closely to Sections 12 and 13 above. It requires of students to know how to 
store equipment after use and how to make this equipment accessible for future use. 

This section develops students’ reflexive ability by requiring them to evaluate their activities 
with children and their interactions with children during these activities. 
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15.2 Reflecting on strengths and weaknesses of own role during the activities in 
the ECD setting  

Content: 

With reference to the observation notes made in 15.1 above –  

 evaluate own performance. 

 

Learning Outcome: 

Students should be able to: 

15.2.1 evaluate their own performance in their interactions with the children in 
the activities they demonstrated in Topics 12 and 13 above. 

 
 

15.3 Identifying ways to improve interactions / activities 

Content: 

With reference to the activities in Topics 12 and 13 above, and the observations 

and evaluation in 15.1 and 15.2 above–  

 suggest ways to improve interactions with children; 

 suggest ways to improve the activities set; 

 suggest ways to improve the equipment used / made. 

 

Learning Outcomes: 

Students should be able to: 

15.3.1 identify ways to improve their interactions with children; 
15.3.2 identify ways to improve the activities they set the children; 
15.3.3 identify ways to improve the equipment that they used / made for the 

activities. 

 

  



GETCA Early Childhood Development Curriculum  

THEME 4: MAINTAINING RECORDS AND GIVING REPORTS 
ABOUT BABIES, TODDLERS AND YOUNG CHILDREN 
 

Introduction 
 

This theme stresses the need for the ECD practitioner to do careful record-keeping, both 
for her/his own organisation within the ECD setting, and for all the stakeholders linked 
to the setting. 

 

Rationale for Content Selection 
  

Systematic record-keeping lies at the heart of a well-run ECD centre. Carefully-kept 
records are necessary for reporting to stakeholders (parents / caregivers; welfare, 
social and medical services, law enforcement agencies, etc.) Moreover, observation 
records assist the ECD practitioner to monitor children’s progress and know when 
interventions are necessary.  

 

Content Structure 
  

Topic Heading Topic 
(Approximate Instructional Time including face to face and self-study – 50 

hours) 
16. Maintaining 

records of 
babies, toddlers 
and young 
children 

16.1. Accurate and relevant information recorded (6 hours) 
16.2. Full range of information kept on each child, as required in the record forms 

(6 hours) 
16.3. Records neat, clear and readable (10 hours) 
16.4. Safe and secure storage allowing for accessibility (2 hours) 
16.5. Ensuring confidentiality of records (2 hours) 

17. Reporting on 
babies, toddlers 
and young 
children  

17.1. Ensuring confidentiality of reports to parents / caregivers (2 hours) 
17.2. Accurate, clear reports to parents / caregivers relevant to child’s 

development (4 hours) 
17.3. Constructive and meaningful reports to parents / caregivers (10 hours) 
17.4. Reports for other purposes (5 hours) 

18. Self-reflection 18.1. Reflect on own learning – knowledge, skills, values (3 hours) 

 
 

Section 16. Maintaining records of babies, toddlers and young children 

Overview 

 
 

16.1     Accurate and relevant information recorded 

Content: 

This section explains the protocols regarding record-keeping in the ECD setting. It reflects the 
range of records that should be kept on each child. 
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 The reasons for keeping records, which are relevant and the reasons for 
ensuring they are meaningful and accurate  

 The records kept on each child should typically contain: 
- Child’s biographical data; 
- Copy of birth certificate; 
- Contact details of parents / caregivers; 
- Medical records from The Road to Health Card (including 

immunisation records; weight gain, clinic contacts; disability records 
where applicable); 

- Observations about child’s context (where applicable); 
- Observations about child’s well-being (or otherwise) e.g. signs of 

poor nutrition, illness; disease; abuse; 
- Attendance; 
- Incidents and actions taken; 
- Changes in routines; 
- Developmental record: 

o Activities done; 
o Key developmental achievements (physical, social, emotional, 

intellectual, language and creative growth); 
o Successes and failures. 

 

Learning Outcome: 

Students should be able to: 

16.1.1 Explain why records should be kept, which are relevant and the 
importance of accuracy 

16.1.2 list the typical records kept on children in the ECD setting and explain 
what each contains. 

 

16.2     Full range of information kept on each child, as required in the record form 

Content: 

 From the above list, the following information will be updated on a 
regular basis (preferably weekly): 
- Attendance; 
- Incidents and actions taken; 
- Changes in routines; 
- Developmental record: 

o Activities done; 
o Key developmental achievements (physical, social, emotional, 

intellectual, language and creative growth); 
o Successes and failures. 

 The ECD centre will determine in what form to keep these records: 
- Attendance register; 
- Incident book; 
- Observation book updated daily with a section for each child 

(changes in routines; activities done; key developmental 
achievements - physical, social, emotional, intellectual, language and 
creative growth). 
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Learning Outcome: 

Students should be able to:    

16.2.1 List the information kept on each child in the ECD setting and explain the 
importance of each record. 

 

16.3 Records neat, clear and readable 

Content: 

 The student will work in an ECD setting for this activity; 
 From the work done in the centre in Theme 3 above, the students will 

keep the following observation records for each child in the form 
prescribed by the ECD centre: 
- Attendance register; 
- Incident book; 
- Observation book updated daily with a section for each child 

(changes in routines; activities done; key developmental 
achievements - physical, social, emotional, intellectual, language and 
creative growth); 

- Examples of child’s work. 
 

Learning Outcome: 

Students should be able to:    

16.3.1 keep neat, clear and readable observation records in the form prescribed 
by the ECD centre for each child with whom they interact, including: 
- attendance; 
- incidents; 
- observations, including changes in routines; activities done; key 

developmental achievements - physical, social, emotional, 
intellectual, language and creative growth; 

- examples of children’s work. 
 

16.4 Safe and secure storage allowing for accessibility 

Content: 

 The necessity for safe and secure storage of records: 
- flood; 
- fire; 
- theft; 
- other loss; 

 What is “safe and secure” storage? 

 To whom the records are accessible. 

 

Learning Outcomes: 

Students should be able to:    

16.4.1 describe and justify the safe and secure storage of records in the ECD 
setting; 
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16.4.2 list who has access to these records. 
 
 

16.5 Ensuring confidentiality of records 

Content: 

 What is “confidentiality”? 

 The reasons for confidentiality; 

 How confidentiality is ensured. 

 

Learning Outcomes: 

Students should be able to:    

16.5.1 explain, with examples, how and why records are kept confidential in the 
ECD setting; 

16.5.2 describe methods of ensuring confidentiality of records. 

 

17 Reporting on babies, toddlers and young children 

Overview 

 
 

17.1 Ensuring confidentiality of reports to parents / caregivers 

Content: 

 The content for this is the same as for 16.5 above; 

 In this case reports may be written or given orally. 

 

Learning Outcome: 

Students should be able to: 

17.1.1 explain, with examples, how and why reports (written and oral) to 
parents / caregivers are kept confidential in the ECD setting; 

17.1.2 describe methods of ensuring confidentiality of these reports. 
 

17.2 Accurate, clear reports to parents / caregivers relevant to child’s 
development 

Content: 

 Basing these reports on the observations done in 16.2 above, ECD 

practitioners will have evidence for all that is reported in order to justify 

what is reported. 

 

Learning Outcome: 

Students should be able to:    

This section introduces the student to reporting processes – both to parents / caregivers and to 
other stakeholders. 
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17.2.1 explain how observation notes are converted into reports for parents / 
caregivers. 

 

17.3 Constructive and meaningful reports to parents / caregivers 

Content: 

 “Constructive” in this context means positive, helpful, pointing to ways in 

which to improve, helpful; 

 “Meaningful” in this context means prn in such a way that the parent / 

caregiver knows what action to take, where necessary 

 Vague advice like “try harder” is avoided. 

 Refer back to Theme 1: Child development.  

 

Learning Outcomes: 

Students should be able to:    

17.3.1 compile reports for three of the children they worked with in Theme 3 
above, that are: 

- accurate,  
- clear, 
- relevant to the children’s development, 
- constructive and meaningful to the parents / caregivers.  

 

17.4 Reports for other purposes  

Content: 

 This topic relates to reports already mentioned above: 

- social welfare services (e.g. social worker; auxiliary social worker); 

- medical services (e.g. clinic, doctor, auxiliary health worker); 

- law enforcement services (e.g. police, court) 

 Explain when/why these reports are made. 

 

Learning Outcomes: 

Students should be able to:    

17.4.1 list the reports ECD practitioners may have to make for social, medical 
and law enforcement agencies; 

17.4.2 explain when and why these reports are made. 
 
 

Section 18. Self-reflection 

Overview 

 
 

This section develops students’ reflexive ability by encouraging them to evaluate their growing 
competence. 
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18.1     Reflect on own learning 

Content: 

With reference to the Exit Level Outcomes of the theme –  

 own growth in knowledge; 

 own development of skills; 

 own developing values; 

 where/how I still need to develop/grow. 

 

Learning Outcome: 

Students should be able to: 

18.1.1 evaluate their own development / growth in knowledge, skills and 
values, with reference to the Exit Level Outcomes of the theme. 

 

Suggested Study Hours 
 
Early Childhood Development is a 30-credit course, which relates to 300 notional study 
hours.  
 
It is envisaged that a typical one-year offering of the course will cover 30 weeks, 
excluding revision and examination time. Learners should therefore spend 10 hours per 
week on Early Childhood Development. This should consist of 6 hours of face-to-face 
instruction and 4 hours of self-study.  
 
We recommend that the themes be studied in the order given.  
 
A suggested time allocation for the course is shown in the table below:  
 

Theme Face-to-face Teaching 
Time 

Self-study Time TOTAL 
HOURS 

1. Child 
development  

6 hours per week × 7   
weeks 

4 hours per week x 7 
weeks  70 

2. Interact and 
communicate 
with babies, 
toddlers and 
young children  

6 hours per week × 10½ 
weeks 

4 hours per week x 10½ 
weeks 

105 

3. Preparing an 
environment for 
babies, toddlers 
and young 
children  

6 hours per week × 5½ 
weeks 

4 hours per week x 5½ 
weeks 

55 

4. Maintaining 
records and 

6 hours per week × 5 4 hours per week x 5 50 
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giving reports 
about babies, 
toddlers and 
young children  

weeks weeks  

5. On-site practical 
examination 

2 weeks for preparation and practical examination 20 

Total Course Hours 300 hours 
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ADDENDUM 1: OPENING A CRÉCHE OR ECD CENTRE 
 

This is not part of the curriculum. 

 

However, if a student is moved to open her / his own centre, the information below is 
provided to assist the student.  

 

It is taken from the Business/Partners website; 
http://www.businesspartners.co.za/knowledge-hub/education-fund/posts/guide-
opening-nursery-school-creche-3162/ 

 

You would like to open a nursery school. You have done the background research 
and decided on the size of your centre, the type of services you will offer and what 
you will need to get your business off the ground. So let’s kick off the process. 

The first order of business is to find an appropriate site for your business. 

Choosing the right location 

If you are going to open your business on a commercial site, it should either be close to 
where parents work or where they live. This could be in a residential neighbourhood, 
near a school, a concentration of office parks or sharing a facility with another 
community organisation. 

Is there enough space for all the equipment needed and to comply with the local 
municipality’s requirements? Is there enough parking? Is the area zoned for running a 
business? How much refurbishment will be needed for the premises to be operated as a 
crèche. 

Operating from your home 

There are many role-players that must be consulted if you decide to open your business 
from home. First and foremost, will be your own family who will have a business 
operating around them and possibly encroaching on their space. 

The neighbours will have to be consulted about the potential noise and extra traffic. It’s 
important to explain how you will keep the inconveniences and disruptions to a 
minimum. 

You may also have to find out from your local municipality whether your home needs to 
be zoned for business rights or special concessions. 
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Finding the finance 

The amount of money you will need depends on the size and location of your business, 
number of children, number of staff and the services you’ll offer. Use your business plan 
to draw up a budget of all the things you will need. 

By comparing it to the cash you already have, you know what your shortfall is; how 
much money you need to borrow. 
Make sure that you have only the essential items in your budget. You can always buy the 
other items at a later stage. There are a few sources you might go to for funding. 

 Own resources: take stock of what assets you own, including savings, property equity, 
insurance policies, unit trusts, etc. These can be sold for cash or used as security for a 
loan. 

 Your personal line of credit may enable you to buy most of the equipment on your 
credit cards. 

 Approach friends and family who believe you can succeed for. But tread carefully and 
make sure there is a written contract in place and that the person can afford to take the 
risk. 

 You may look for an investor who will partner with you. This could be someone who 
will put a cash injection into the business and play a hands-on role in the running of the 
business. Some partners are willing to invest, but don’t want to be involved in day to 
day operations. You will need to enter into a written Partnership Agreement that spells 
out each person’s role and responsibilities. 

Rules, regulations and licenses 

If you are going to accommodate six or more children, you have to register your 
business with your local municipality, who follows the rules set out by the Department 
of Social Development. When reviewing your application, the local Council can impose 
conditions and restrictions as it sees fit. 

Your application must contain the following: 

 Your particulars (identity number, address and telephone numbers) 
 The physical and postal address of the partial care facility 
 The number of children that will be accommodated by the facility 
 Your qualifications, skills and experience 
 A description of the programmes and services to be offered, including the aims and 

objectives 

You must also submit: 

1. A business plan containing: 

 the business hours of the partial care facility 
 the fee structure 
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 the day-care plan 
 the staff composition 
 the disciplinary policy 

2. The constitution containing the: 

 name of the partial care facility 
 composition, powers and duties of the management 

3. An original copy of the approved building plans 
4. An emergency plan 
5. A tax clearance certificate 
6. A health certificate from the local municipality 

The structural regulations for setting up a crèche/nursery school/day-care state the 
following: 

 Office, staff room and sick bay: If there are more than 30 children in the school, there 
must be a room that can be divided into a sick bay that can accommodate two children. 
The same room can also be used as a staff room. 

 Indoor play area: There must be an indoor area that covers 1.8 square meters of floor 
space per child, which can be used for play, meals and rest. 

 Kitchen: The kitchen must have suitable cooking and washing facilities, separate from 
the play area. There must be enough natural lighting and ventilation, and walls should 
be smooth and painted with washable paint. 

 Bathrooms: There must be one toilet and hand washing area for every 20 children 
under the age of five. The same goes for children over the age of five, but girls’ bathroom 
must be separate from the boys’. There must be hot and cold water at the basins. Potties 
must be emptied, cleaned and disinfected. 

 Outdoor play area: An outdoor play area must provide at least two square meters of 
space per child. The area must have shady parts, be fenced off and have approved 
lockable gates. The area must also be free of excavations, dangerous steps and levels. 

 General: The crèche must keep a health register. 

Other requirements 

To make sure all criteria are met and licenses are obtained, you may consider 
contracting a lawyer and insurer to make an assessment and give you advice. To run 
your business effectively, you must have: 

 A safe playground that meets the requirements set out by the local municipality. 
 Insurance: At the very least, you should have public liability insurance, accident and 

equipment liability insurance. Make sure that you meet all the requirements set out by 
the insurance company so you don’t have any surprises when you claim. 

 Compliance: Once you are set up, the local authority will come assess the premises and 
the playground. The Medical Officer of Health will issue you with an Environmental 
Health Permit for the playground. 
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 To serve food, you will need a Certificate of Compliance for Food Preparation. 

Inspections by your local official of the Department of Social Development can be made 
without notice to assess whether you are complying with the relevant regulations. 

It’s important that you make sure you know exactly what is required in terms of all the 
legalities of setting up a business in childcare. Contact your local authority and the 
Department of Health for information. 

 

An example of a municipality application (in the case, Cape Town) can be found at: 

https://www.capetown.gov.za/en/CityHealth/Documents/Guidelines,%20Specification
s/Creches%20-%20Application%20Procedure%20and%20Standards.pdf 

 

The forms it contains will give useful insights into what to prepare before applying. 

 

 

https://www.capetown.gov.za/en/CityHealth/Documents/Guidelines,%20Specifications/Creches%20-%20Application%20Procedure%20and%20Standards.pdf
https://www.capetown.gov.za/en/CityHealth/Documents/Guidelines,%20Specifications/Creches%20-%20Application%20Procedure%20and%20Standards.pdf

